YOUNG CHILDREN (4-7 YEARS OLD)
Sobel calls the first developmental stage Empathy: Finding Animal Allies. This stage occurs when children are between 4 and 7 years old, a time when their own backyard and, later, the schoolyard, are the center of the universe. Time is needed to explore these places, and the animals, such as insects, spiders, birds, and pets that inhabit them fascinate young children. Empathy for creatures, both real and imaginary, can be cultivated along with a sense of connectedness. Listening to stories and role-playing the creatures in the stories help children practice "ecology at its most profound and healing level" (21).
ACTIVITIES FOR YOUNG CHILDREN
The first activities that we suggest for teachers to use for outdoor education are based on the work of Joseph Cornell, the author of Sharing Nature with Children (1989 Children ( , 1998 . Cornell espouses that every beneficial relationship is based on an intuitive level of magnetism between teacher and student; it is not based on strictly informational content. Outdoor leaders need to be sensitive to the group with whom they are working and use a methodology called "flow learning" that involves guiding students step by step through the following stages: Awakening Enthusiasm; Focusing Attention; Directing Experience; and Sharing Inspiration (1989, (46) (47) . Cornell suggests that outdoor leaders express personal feelings about nature; be sensitive to the reactions of students; experience first and talk later; and make nature experiences joyful (1998, (13) (14) (15) .
ACTIVITY 1: SPECIAL PLACES (DERIVED FROM A WORKSHOP WITH JOSEPH CORNELL [OCTOBER 2001])

MATERIALS
Blindfolds (or bandannas) Natural areas (e.g., backyards, parks, and school grounds with a wooded area or a bordered field or woods) Notecards Pencils Crayons This activity provides an opportunity to use senses other than sight to experience special places in more atypical ways.
PROCEDURE
1. Divide students into pairs. Blindfold or have one partner close his or her eyes while the other leads the blindfolded child carefully to a particular natural place. Make sure that the place is free of hazards, such as poison ivy or a sharp drop-off. While standing in that place, have the blindfolded child use all his or her senses except sight to feel the environment. Make sure that nobody talks during this part of the activity. After the blindfolded partner has finished gleaning the feel of the environment, lead him or her back to the starting point. Allow at least 10 or more minutes for each child. 
MATERIALS
"Camouflage clothes" (e.g., green, brown, or army camouflage) A natural area (a wooded area or a field of tall grass) Blindfolds PROCEDURE 1. Let the students brainstorm to discover what characterizes good hiding places for a variety of animals and how camouflage serves as a protective strategy for them. For the following day, ask the students to come to class dressed so they will blend into a particular environment on their school grounds. For example, suggest colors, textures, and costumes that will help them hide from view on a wooded path, in a grassy field, or among trees or garden bushes.
2. Choose 1 student to be a blindfolded predator that gives the prey (the camouflaged students) 3-5 minutes to hide.
3. Next, have the predator take off the blindfold and, in 3 minutes, try to spot as many prey as possible. Those prey that are spotted or found become predators, too, and the prey are allowed 3 minutes to hide again. Continue the activity until all the prey are caught.
4. Arrange the class in a circle and further discuss the characteristics of a good hiding place or what enabled the prey to hide successfully.
5. Spend the remainder of the period looking for camouflaged animals and insects in hiding places in the woods, trees, or garden areas of the school grounds. This will help students discover more fascinating natural places right in their own backyard, so to speak.
PRE-ADOLESCENT CHILDREN (7-11 YEARS OLD)
Sobel calls this developmental stage Exploration: Teaching the Landscape. Your curriculum should "mirror the expanding scope of the child's significant world, focusing first on the surroundings of the home and school, then the neighborhood, the community, the region, and beyond" (1999, 21) . Children of this age group are pushing their geographical ranges, exploring landscapes, making forts and dens, and creating hiding places. Primary experiences of following streams and exploring local ecosystems help students bond even more deeply with nature.
ACTIVITIES FOR PRE-ADOLESCENT CHILDREN ACTIVITY 3: READING AND WRITING BOOKS ABOUT YOUR FAVORITE PLACES
In her book Ecological Education in Action: On Weaving Education, Culture and the Environment, Elaine G. Schwartz declares, "Our pedagogy should lead students to become well informed and active in the struggle to preserve the ecosystem and humanity's diverse cultures" (1999, 103) . Schwartz highlights a children's book, My Place, by Nadia Wheatley and Donna Rawlins, that values cultural traditions, bioregionalism, bioregional narrative, and the multidimensional nature of knowledge. My Place provides "a child's-eye view of the ecological, multicultural, social, and political history of one urban Australian neighborhood over a span of 200 years" (108).
Four other books that connect nature, culture, and history with place include The Shaman's Apprentice: A Tale of the Amazon Rain Forest (Cherry and Plotkin 1998) ; A River Ran Wild: An Environmental History (Cherry 1992) ; Grandmother Oak (Dagit 1996); and City Green (DiSalvo-Ryan 1994) . Books that highlight changes over time, as humans and places interact, offer students meaningful opportunities to experience places through the lenses of others.
While traveling in New Zealand, Ms. Vickers visited an elementary school where she saw students doing an interdisciplinary study about water. The teachers and their students followed a creek from its source in the mountains to its mouth at the sea over several weeks. Taking measurements, recording sightings of plant and animal life, writing poems, and drawing pictures were all part of the outdoor study. The students created an interdisciplinary book that shared the story of their experience of place. Allowing students to create their own books about special places strengthens their relationship with nature.
You can use the following list of questions and suggestions to guide your students as they write their own books. Have students work cooperatively in teams of 3-4 to create a presentation that they can share with their parents.
TELLING THE STORY OF YOUR FAVORITE PLACE
MATERIALS
(Note: Field trip opportunities can be part of this project.) Ask the students to create PowerPoint presentations, posters, and flyers advertising their locality and visit other schools and classes that share the ecological address of the community. Create a bulletin board displaying newspaper articles and other information about your ecological address. Students will become more aware of the needs in their local communities. Assessment can be done by means of a rubric that you can develop with your class.
ADOLESCENTS (AGES 12-15) AND ADULTS
Sobel calls this developmental stage Social Action: Saving the Neighborhood. Twelve-to fifteen-year-old adolescents are interested in themselves, their peer group, and their connections to society. This frequently translates to their exploring new landscapes, including indoor spaces such as downtown areas and the mall. To feel socially connected, teens are eager to do social action projects, for example, recycling projects, stream clean-ups, and debating land-use issues (Sobel 1999, 22-23) . In addition, teens are ready for outdoor challenges that involve social groups, as well as solo challenges. For example, they enjoy watching the ecochallenges that they see on the Discovery Channel, so why not involve them in challenges closer to home?
ACTIVITIES FOR ADOLESCENTS AND ADULTS ACTIVITY 5: CASE STUDIES AND INVESTIGATING ISSUES THROUGH SKILL DEVELOPMENT
Gary Snyder makes a compelling plea for connecting children and place. "Bioregional awareness teaches us in specific ways. It is not enough just to 'love nature' or to want to 'be in harmony with Gaia.' Our relation to the natural world takes place in a place, and it must be grounded in information and experience" (1990, 39).
Hungerford, Volk, and Ramsey in their article "Environmental Education in the K-12 Curriculum: Finding a Niche" (1992) present two models for finding a place for environmental education in the curriculum--Case Studies and Investigating Issues through Skill Development. The first approach is an infusion model that is a teacher-directed analysis of a specific environmental issue, such as the reintroduction of the red wolf. The model gives teachers a lot of flexibility and control as the curriculum designers (38). The second approach, developed by Hungerford, Litherland, Peyton, Ramsey, and Volk (1988) , is organized into modules and is called the Issue Investigation Skill Format (39). Teachers are encouraged to insert skills for investigating issues related to the environment into their current curriculum. These skills include writing research questions, obtaining information, interpreting data, and developing issue resolution plans (39).
We encourage teachers to look at both approaches, with an eye toward connecting students to a sense of place.
Issues surrounding water quality; solid waste management; green space; inner city restoration; land use; exotic or introduced species; and endangered species speak to the needs of local communities and invite students to become active citizens (35). In the Piedmont of North Carolian, we choose issues that surround questions such as the following: * Where can we find landfill space for our waste in Greensboro? * How can we meet the water needs of a growing city that is not located by a river?
My earliest memories include the knowledge and the feeling of being connected to nature in some sort of way, sometimes as a center for myself, sometimes as an underlying rhythm, but always there. I felt that [watching] each beautiful sunset of orange, yellow, pink and purple and reflecting on the fluffy white clouds made me a part of this world. When the moon shone full and bright in the black night sky, I felt as if it were talking to me, whispering into the universe, letting its voice trail off into the wind.
My grandmother's garden is one of my favorite early memories. The musty stench of compost filled my lungs as I breathed in the morning's fresh air through my small freckled nose. As my gaze reached the lush green vegetable garden, I felt a sense of eager excitement leap to my mind. I couldn't wait to dig my hands into the damp, gritty soil to find the wondrous potatoes found buried deep inside the black earth. Our favorite activity in the garden, however, was picking the lumpy, fresh green beans off of their vines and placing them one by one into our big blue bucket.
There are times I feel disconnected from nature. Each time I see construction for a new road, building, or other development, I feel as if another piece of the earth is being torn apart. It is as if each time I witness new developments popping up from nowhere, they are not destroying just a piece of earth but a piece of my soul, leaving a hole in my heart, making me feel a bit more empty inside each time. Many people don't seem to appreciate what the world has given us. They don't understand the importance of nature as nourishment for our souls.
CONCLUSION
David Orr argues that we have become a de-placed people without "a deep concept of place as a repository of meaning, history, livelihood, healing, recreation, and sacred memory and as a source of materials, energy, food and collective action" (1994, 163) . He cites five reasons why places--the local arenas--are globally important:
(1) humans are place-centric creatures who are shaped by the localities of our birth and upbringing; (2) the environmental movement has grown out of efforts of courageous people to preserve and protect special places; (3) many global problems may only be solvable by many different local solutions; (4) a purely global focus reduces the earth to a set of objects to be used by corporations; and (5) humans have not succeeded in making a global economy sustainable (160-62). These realities demand a radical, caring response from the educational community.
In consequence, the time is critical for humans to address their connection to nature through their intimacy with place. Education provides one strand of the web, as do family and group experiences. Modeling closeness with nature is another important strand. As Rachel Carson so aptly stated in The Sense of Wonder, "If a child is to keep alive his inborn sense of wonder ... he needs the companionship of at least one adult who can share it, rediscovering with him the joy, excitement and mystery of the world we live in" (1956, 55) . Consequently, we believe that both preservice and inservice teacher education should use many of the activities and experiences that we have presented in this article.
All adults and children are potential teachers of connection to place. People need wild places, and wild places need caring, connected people. Joseph Cornell states that "One individual, whose heart is filled with love and reverence for nature, can make ecological attitudes come alive for others as nothing else can" (1989, 139) . Cornell also feels that leaders need to see in everyone the potential for a deep appreciation for nature, while accepting each person as she or he is. "If you treat an individual as he is, he will stay that way, but if you treat him as if he were what he could be, he will become what he could be" (Goethe as quoted by Cornell 134).
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